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Bay Brook Elementary/Middle’s Standards-Based Teaching and grading Policy
Manual reflects a refinement from ongoing conversations reflecting a need for
aligned assessment to student learning.
Introduction and Philosophy
Assessment, grading, and record keeping are among the most important tasks a classroom
teacher performs. These processes help teachers determine what and how well students have
learned and serve as a vehicle for providing feedback about student learning to parents and
students. Standards-Based Learning, or SBL, calls for a clear identification of what students
should know and be able to do. Increased clarity in terms of student learning goals quite
naturally calls for increased accuracy in terms of assessment, grading and record keeping.
Standards-Based Grading focuses on measuring students’ proficiency on a specific set of
outcomes. These outcomes are shared with students along with rubrics that explain the essential
outcomes in detail. A student’s progress toward proficiency is tracked by performance on
learning tasks that align to the outcome, which encourages student ownership of the learning
and allows the teacher to provide accurate feedback to the student. The goal of a standardsbased approach is to clearly communicate to students and parents what is expected of the
students and how to help them be successful in their educational journey.
There are essentially 5 components that comprise Standards-Based Teaching and Learning.
They are as follows:

Eﬃcacy - SBT requires that educators believe they have the ability to instruct and students

have the power to learn grade-level standards. This is the first “leap of faith” that is required to
adopt this model. Many teachers may not feel it is fair for students that are so far behind in grade
levels to be assessed according to grade-level standards.

Planning - SBT requires long-term planning. Teachers have to have a course plan, unit plans,
and lesson plans that lead to the summative assessments in order for this to work.

Assessment - SBT focuses on what a student knows or does not know, and how much further

they have to go to get there. For that reason, classroom assignment, homework, extra credit, and
other tasks are eliminated unless they are being used as a:

Formative Assessment - Assessment that is intended to be actionable. It is normally

very short and specific, and gives a good indication of whether or not a student is ready for the:

Summative Assessment - Assessments designed to determine how much a student
has learned and assign a grade for level of achievement. It should be noted that Summative
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Assessments can take many forms, and examples of both formative and summative assessments
are included later in this handbook.

Feedback - The purpose of formative grading under SBT becomes to inform the student how

to progress toward standard mastery. For that reason, formative assessment may look like a oneon-one conference, written feedback on a draft, class critique, or peer reflection among other
ways.

Re-assessment or Re-mastery - in SBT classrooms, students are often being re-taught, and
given the opportunity to re-assess in order to attain standard mastery. More examples will be
provided in this handbook.

When considered in terms of its 5 major components, it becomes easier to understand SBT
approach as a part of a strong instructional model, rather than something that has to do with
grades specifically. However, it is recommended that if you are unfamiliar with the philosophy
behind Standards-Based, that you become familiar with or seek out the following resources:

Videos:
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Books:
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Non-Negotiable
All teachers will:

•Adhere to the percentages of the School-wide Grading Policy
•Use a 5 point rubric modeled after the GPA Rubric Template
•Have standards tied to assessments of learning
•Communicate standards-based learning language such as:

Traditional
Language

SBL Language

This is extra credit.

This will extend your learning of the
standard.

You need to make up 5
classwork assignments.

You need to provide more evidence
to demonstrate mastery of this
standard.
Assessment of learning requires
submission of evidence.

Late work will result in loss
of points.

Good job! You scored an 88. You are meeDng expectaDons with a
4.0 by...
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School-wide Grading Policy
Tracking Student Progress
Students and Families will receive a syllabus from the teacher highlighting grading practices
for the course or grade level within the context of this policy.
All teachers will use Infinite Campus as their oﬃcial gradebook and will enter at least one
grade per week.
Parents and students can track grades using their Infinite Campus Parent Portal, which can
be accessed by receiving an access code-from the main oﬃce and visiting
www.baltimorecitypublicschools/campus-portal.

Grade Components

"G" is all about student growth in academics where they

demonstrate progress toward academic goals. This includes
taking as many opportunities as oﬀered to master standards and
progress toward standard mastery. Material that may be used to
determine growth grade must come from Classwork or
Homework.

G = 20%
P = 10%
A = 70%
(Summative:
50%;
Formative
20%)

"P" is all about participation where students demonstrate and

track professional attitudes and behaviors. This includes, but is
not limited to: participation in classroom discussion, group
work, and activities. Resource classes may also capture specific
habits and standards in keeping with their professional
discipline.

"A" is all about achievement earned by performance measured

against learning objectives and outcomes. In terms of district
policy, this category includes both formative (ongoing) and
summative (ending) ways of assessing student learning with the
goal of supporting student growth and success. Each
assessment component should be designed to measure specific
curricular standards as measured by your course-specific rubrics
on a 5-point scale. Assessments are developed by teacher teams
that teach common classes. All assessments that are utilized for
the “A” grade are common and reviewed for fidelity to the tested
standards.
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Make-up Work
Teachers will provide makeup work within(3) school days of the student’s last absence, and
students must turn in assignments within seven (7) school days after they are provided by the
teacher. The time allowed for make-up work may be extended on a case by case basis for
extenuating circumstances determined by the teacher. This applies to all work that teachers
may use to ascertain GROWTH.
Work that a student has missed that comprises an ASSESSMENT can be provided at any
time convenient to the teacher, as long as the work is provided with ample time for a student
to complete no later than ONE (1) week before the end of a term.

Remastery
After giving a formative assessment some students may still need further opportunities to relearn, re-practice, and remaster the material. These are some examples of how teachers will
approach remastery in their classrooms:
•

Test or Quiz Corrections - students correct the questions they got wrong and explain
their misunderstanding

•

Tiered/Targeted Remastery - Design activities based on student performance on the
assessment. For example: if students scored below an 80%, they complete Activity A
(reteaching + practice). If students scored between an 80% and 90%, they complete
Activity B (practice with the higher level skills). If students scored a 90% or higher, they
complete Activity C (a creative extension assignment where students can apply what
they've learned to a new or more complex activity).

•

Video/Reading Remastery - students watch a short video or read an article to review
concepts they missed, and answer questions and/or conference with the teacher to
demonstrate their improved understanding

•

These approaches would be considered within the GROWTH category of grading and
assigned a classwork or homework grade.

Reassessment
In addition to a student missing an assessment, we believe students may demonstrate
improved content mastery within the course of a grading term. A student will be able to take
an assignment that covers the same standards previously assessed. This will occur with
approval from the teacher and should involve preceding growth and intervention work prior
to gaining approval. The format must be changed from the prior assessment and must occur
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within the same quarter, prior to the midterm or final exam and no later than ONE (1) week
before the end of a term.

Grade Calculations
Course Type

Calculation

Year-Long Course

Term 1: Quarter 1 Grade = 40%, Quarter 2 Grade = 40%, Mid-Term
Grade = 20%
Term 2: Quarter 1 Grade = 40%, Quarter 2 Grade = 40%, Mid-Term
Grade = 20%
Each Term = 50% of Final Grade

Semester Course

Quarter 1 Grade = 40%, Quarter 2 Grade = 40%, Mid-Term Grade = 20%

Quarter Course

Quarter Grade = 80%, Mid-Term Grade = 20%

Grades Pre-K -1
P=Proficient: 80-100%
I=In Process: 60-79%
N=Needs Development: Below 60%
INC = Incomplete. The “INC” grade may be used temporarily for students who have been
lawfully absent from school and have not had an opportunity to make up missed work prior to
the end of a marking period.
L = Late Enrollment. An “L” will be issued when students enroll in a course near the end of a
marking period, without available equivalent grades from a prior school to inform the
calculation of the marking period grade.
PASS= Pass. A “PASS” may also be used for English Language learners (ELs) in the
beginning stages of English language acquisition (WIDA levels 1-1.7, verified in the online
student information system) when English proficiency limits accuracy of earned letter grade.
Grades 2-5
E = Excellent
G = Good
S = Satisfactory
P = Poor
U = Unsatisfactory
E = 90 – 100

G = 80 – 89

S = 70 – 79

P = 60 - 69

U = 59 or below
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INC = Incomplete. The “INC” grade may be used temporarily for students who have been
lawfully absent from school and have not had an opportunity to make up missed work prior to
the end of a marking period.
L = Late Enrollment. An “L” will be issued when students enroll in a course near the end of a
marking period, without available equivalent grades from a prior school to inform the
calculation of the marking period grade.
PASS= Pass. A “PASS” may also be used for English Language learners (ELs) in the
beginning stages of English language acquisition (WIDA levels 1-1.7, verified in the online
student information system) when English proficiency limits accuracy of earned letter grade.

Grading Scale - Grades 6-8
A+

A

A-

B+

B

B-

C+

C

C-

D+

D

D-

97-100

93-96 90-92 87-89 83-86 80-82 77-79 73-76 70-72 67-69 63-66 60-62

F
-59

• INC = Incomplete. The “INC” grade may be used temporarily for secondary students who
have been lawfully absent from school and have not had an opportunity to make up missed
work prior to the end of a marking period.
• W = Withdrawn. A “W” will be issued when a student is withdrawn from a course (Semester
or Full Year) prior to completion of the course.
• L = Late Enrollment. An”L” will be issued when students enroll in a course near the end of a
marking period, without available equivalent grades from a prior school to inform the
calculation of the marking period grade.
• PASS = Pass. A “PASS” will be issued when:
• Credit is awarded through credit by exam;
• Credit is awarded for coursework from non-accredited schools;
• Credit is awarded for home school instruction prior to enrollment in City Schools; or
may also be used for English Language Learners (ELs) in the beginning stages of
English language acquisition (WIDA levels 1-1.7, verified in the online student
information system) when English proficiency limits accuracy of earned letter grade.

Calculation of GPA
Final grades are used to calculate students’ GPA (GRADE POINT AVERAGE). The table
below represents the GPA equivalent of all letter grades on the standard course scale. This GPA
is to be used for calculating class rank and will appear on students’ transcripts. Grades are
rounded to the nearest percentage point.
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Grade Range (#’s
represent
percentage)

Letter Grade

Standard

Honors

AP/Dual
Enrollment

97-100

A+

4

5

5.5

93-96

A

4

5

5.5

90-92

A-

4

5

5.5

87-89

B+

3

4

4.5

83-86

B

3

4

4.5

80-82

B-

3

4

4.5

77-79

C+

2

3

3.5

73-76

C

2

3

3.5

70-72

C-

2

3

3.5

67-69

D+

1

2

2.5

63-66

D

1

2

2.5

60-62

D-

1

2

2.5

59 and below

F

0

0

0

Minimum: A minimum of 50% will be assigned to students as a final grade percentage if they
have not attended a class. A 55% will be assigned to students as a final grade percentage minimum
if they have attended class.
How do I write a rubric?
Each rubric is built around an essential outcome identified by the common-course teachers in
each grade level. The outcomes are designed to align with the standards, skills, and processes in
the Common Core State Standards.
•

Teachers begin by identifying the targeted, complex knowledge for the level 4 items. This
level is the focus for the entire rubric since it identifies the expected level of performance
for all students.

•

Once the items at level 4 have been established, teachers identify the foundational skills
for the items at level 3. This level identifies the basic learning that is the foundation for the
higher levels of learning needed in levels 4 and 5. Examples of this type of learning may
include recall questions, fact-based skills, and basic applications.
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•

The final step in building the rubric is to identify items for level 5. Level 5 requires
students to show in-depth understanding and application of skills beyond what is
expected at level 4. These items are not just harder tasks, but learning that requires
deeper or more rigorous thinking. Examples of this type of learning may include:
applications for real-world use, solving problems in a diﬀerent context, synthesizing
information to create something new, or explaining connections between ideas.

•

Level 5 is not intended to be an exhaustive list; if a student approaches you with an
alternate task, you should work with the student to make sure the task is suﬃciently
rigorous and then assess the student appropriately.

•

Level 4 of a rubric should always be written first, followed by level 3, and then level 5.
This approach helps ensure the scaﬀolding nature of the rubric.

•

The items at each level should build upon one another and not overlap.

•

The rubric should focus on quality work, not quantity. Statements of quantity for an
outcome such as “with 80% accuracy” or “identify 2 out of 3” are not appropriate.

•

The rubric is a tool for students, parents and teacher, so use clear language and avoid
content and educational jargon whenever possible.

How can students improve their grades?
With a focus on academic learning, SBL removes many of the supports, such as extra credit or
completion-based homework that some students relied on to mask weaknesses in their learning.
This shift can be especially diﬃcult for students who are normally “A” students because of these
factors. However, those supports are replaced with the opportunity for a student to continue
learning and be reassessed to improve their score. Under a standards-based system, a student can
reassess on previous outcomes to demonstrate a higher level of proficiency.
How do I use the rubric to provide feedback?
The primary purpose of a standards-based rubric is to inform student learning, so it is a vital tool
to use when giving students feedback on their progress. For each bullet point on a rubric, you
should be able to point to evidence such as assessments, assigned tasks, or notes from class
discussions, which demonstrate whether or not a student is proficient on that item. One way to
track proficiency on the rubric is to place a check mark next to each item as it is mastered along
with a date and to circle items the student needs to continue working on. You also need to
provide specific feedback to guide student’s next steps in the learning process. This information
can be written by the relevant items or in the additional notes section of the rubric. As the
student’s learning progresses, you can continue to update the information on the rubric or attach
a clean copy. Either way, preserving the earlier assessment information is an important part of
showing how the student’s mastery has progressed over time.
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What flexibility do I have in assessing a student, such as a student who struggles on an
assessment?
The focus in SBL is on the knowledge a student demonstrates through an assessment, not the
product itself, so if a student struggles on an assessment, you have the flexibility to assess that
student’s knowledge in diﬀerent ways. For example, if a student has trouble with traditional
pencil-and-paper assessments, you could assess that student’s knowledge through a verbal
assessment or use evidence from class discussions, performance on assigned tasks or other quick,
informal assessments to determine the student’s level of proficiency. If a student proposes an
alternative way to demonstrate advanced, in-depth understanding of an outcome, the teacher
should make sure the task is suﬃciently rigorous and aligns to the outcome it is intended to
measure, then assess the student’s work appropriately.

5Exceeds
Standard

100%
4.5

4Meets The
Standard

87.5%
3.5

3
-Approache
s the

Struggling
With Standard
Score 1.5

1Does Not
Meet

81.25

75%
2.5

2-

93.75

68.75

62.5%
56.25

50%

The above template is the standard template used for describing achievement toward one
specific standard. It can be used to assess. As discussed in the FAQ, the half-steps are optional.
This rubric is intended for formative purposes, not for a summative task that involves several
standards. An actual example is shown below:
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Score
5

Description

The student demonstrates understanding of all level 2 elements with
help and independent understanding of some level 3 elements.

With help, the student demonstrates understanding of all level 2 elements or
some level 1 and 2 elements.
1.5

1

The student demonstrates no major errors or omissions regarding
level 3 elements and a partial knowledge of level 4 elements.

The student demonstrates no major errors or omissions regarding the
simpler details and processes such as:
•This level is the basic learning necessary and serves as the foundation for the
higher levels of learning.
•Examples of this type of learning may include recall questions, fact-based
skills, and basic applications.
•This level does not represent partial understanding of the level 3 elements.
However, there are major errors or omissions with level 3 elements.
2.5

2

In addition to a level 4 score, the student demonstrates in-depth
inferences and applications with partial success.

While engaged in grade appropriate tasks, the student demonstrates an
ability to:
•This level is the focus for the entire rubric.
•This is the expected level of performance for all students.
•This level includes essential outcomes, state standards, and related skills and
processes.
No major errors or omissions with level 3 or 4 elements.
3.5

3

Additional
Notes:

In addition to a level 4 score, the student demonstrates in-depth inferences
and applications such as:
•These are not just harder tasks, but learning that requires deeper or more
rigorous thinking.
Examples of this type of learning may include: applications for real-world use,
teaching another person the material, using information to solve problems in a
different context, explaining connections between ideas, demonstrating a unique
insight, and/or creative application of skills.
4.5

4

SBG Manual and Grading Policy

The student demonstrates understanding of some level 2 elements.

Even with help, the student demonstrates no understanding or skill.
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Standard #9: SWBAT examine regulatory agencies and their social, economic, and
political impact on the country, a region, or on/within a state

5Exceeds
Standard
4.5

4Meets The
Standard

3.5

3
-Approaches
the Standard

2.5
2Struggling
With Standard
Score 1.5
1Does Not
Meet

In addition to a 4.0 score, the student demonstrates in-depth inferences
and applications such as:
•
Evaluate how regulatory agencies have responded to social issues,
concerns, and market failures using real world examples
In addition to 4.0 performance, in-depth inferences and applications were
partially correct.
While engaged in grade appropriate tasks, the student demonstrates an
ability to:
Explain the role of regulatory agencies in carrying out the policies of the
executive branch on the national and state level
Examine regulatory agencies and their social, economic, and political
impact on the country, a region, or on/within a state.
No major errors or omissions with 3.0 elements.
The student demonstrates no major errors or omissions regarding the 3.0
elements and a partial knowledge of 4.0 elements.
The student demonstrates no major errors or omissions regarding the
simpler details and processes such as defining:
Regulatory Agency
EPA, FDA, FTC, FCC, FAA
No major errors or omissions in response to the following:
•
Describe the purpose, roles, and responsibilities of regulatory
agencies
The student demonstrates understanding of all 3.0 elements with help and
has an independent understanding of some 3.0 elements.
With help, the student demonstrates understanding of some 3.0
elements
The student only demonstrates understanding of one or two 3.0 elements
with help
Even with help, the student demonstrates no understanding or skill.
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The following is a template for a rubric involving several standards. We have set it up also as a
rough template for a GROWTH Rubric:

Achievement Summative Template
Standard

2

1

3

4

5

9.1.A
9.2.A
9.3.A
9.4.A
9.5.A

The Growth grade is an opportunity to give credit for progress toward achievement grades. It
attempts to quantify a student’s “stick-to-it-iveness” by allowing teachers to acknowledge the
amount of times a student has attempted to achieve a goal; how much the student has improved
(as opposed to where they actually are on the standard); whether or not the student attempted
the re-mastery tasks assigned by the teacher; and reflection on their progress. However, a
summative Achievement rubric would look very similarly, with the standards assessed in a
summative tasks taking the place of the “Activity” category:

Growth Template
Activity

1

2

3

4

5

Goal Set
Goal Met
Improvement in Scores
Opportunities for Improvement
Reflection

Why does the rubric not start at 0?
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When combined with the common practice of grade averaging, a single zero can have a
devastating eﬀect on a student’s percentage grade. The overall grade is unfairly skewed by that
one, atypical low score. To recover from a single zero in a percentage grade system, a student
must achieve a minimum of nine perfect papers. Attaining that level of performance would
challenge the most talented students and may be impossible for others, especially those who are
struggling learners. A single zero can doom a student to failure, regardless of what dedicated
eﬀort or level of performance might follow (Guskey, 2004; Reeves, 2004)….To move from a B to
an A in most schools that use percentage grades requires improvement of only 10 percent at most,
say from 80 to 90 percent. But to move from a zero to a minimum passing grade requires six or
seven times that improvement, usually from 0 to 60 percent!
Percentage-wise, the rubric translates to these grades:

Feedback
Providing actionable feedback is the primary purpose of a rubric. Feedback is essential to student
growth and mastery and should occur frequently in classrooms. Further types of feedback that
should be utilized through the course of teaching include:

•
•

•

•
•

Informal/Verbal Feedback - Circulate while students are working
and give feedback as they work
Checklist style - Give students a list of what they need to include in
an assignment. Check oﬀ what they have, circle what they need to
work on.
Written Feedback on Rubrics - Ex: Good job on ___, work on
____. (Or check oﬀ parts of the rubric they demonstrated, circle
parts they need to work on).
Conferencing
Peer Review
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Standards-Based Rubrics, Teaching and
Learning
Frequently Asked Questions
What are the key ideas of standards-based learning?
In addition to our goal of making grades accurate, consistent, meaningful, and supportive of
learning, our implementation of standards-based learning (SBL) is built on five key ideas:
•A student’s grade should reflect academic learning and should never be used as a punitive
tool.
•The primary purpose of assessment and grading is to provide detailed feedback to inform
student learning.
•Learning is a process that takes place over time and at diﬀerent speeds for diﬀerent students.
•Everything that happens in a classroom should support and build on a set of essential
outcomes that are identified in advance and shared with students.
•A coordinated assessment and grading system, both among common course teachers and
throughout the school, clarifies the expectations for all students and maximizes academic
opportunities.
How does standards-based learning aﬀect my classroom instruction?
Standards-based teaching and learning will impact classroom instruction and the feedback
students receive by specifying the essential knowledge and skills the students must master.
Teachers select tasks and activities that will have the most impact on student learning. Each
learning task has criterion for mastery that is shared with students in order to pinpoint
information about what learning has and has not been demonstrated.
What does the number scale (5, 4.5, 4, 3.5, 3, 2.5, 2, 1 and 0) on the rubric mean?
The scores on the scale represent a learning continuum and are NOT equated to grade point
average. Each of the levels builds on the others and explains the learning students have to
demonstrate in order to earn that score. Students must demonstrate proficiency as they move up
the scale. For example, a student may not earn a 3 until they demonstrate proficiency of the level 2
concepts or skills. The scale designations are as follows:
5 – Exceeds expectations of the standard. The student demonstrates an in-depth
understanding of the material by completing advanced applications of the material.
4.5 – In addition to a 4.0 score, the student demonstrates in-depth inferences and
applications with partial success.
4 – Meets expectations of the standard. The student demonstrates proficiency on the
complex, targeted knowledge and skills for the class.
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3.5 – In addition to a 3.0 score, the student demonstrates partial knowledge of 4.0
elements
3 – Approaches expectations of the standard. The student understands the foundational
material but is still working to master application of the concepts and skills.

** The tutorial below will show you how to set up
an infinite campus gradebook:

** Please note, all grades of the same type must
have the same weight value
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